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Tūngia te ururua kia tupu whakaritorito te tupu
o te harakeke.
Clear away the overgrowing bush so that the
new flax shoots will spring up.
Remove barriers to learning, engagement, and wellbeing
so that our mokopuna will ourish
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About this resource
Mō tēnei rauemi

Although this resource is for learning support coordinators (LSCs), it will also be useful for those who
work alongside them including school kura and cluster leaders and S N
s
he purpose o the resource is to pro ide guidance to you the S so you are clear and con dent about
the intention o the role and its key components It will help you to shape your role and plan and prioritise
acti ities in keeping with its intended core unctions and responsibilities
This guide unpacks your responsibilities in relation to the key stakeholder groups that you will support
and work alongside:
• learners (including children in early learning settings requiring transition support)
• wh nau1
• teachers
• school and kura leadership teams
• other LSCs across the cluster, Resource Teachers: Learning and Behaviour (RTLBs), Ministry of
ducation sta and other agencies and ser ices

How to use this resource
This resource contains a detailed description of the LSC role, examples of it in action in diverse contexts,
and links to information and resources that will support you to strengthen the knowledge and skills
needed or the role argeted online support materials and tools will accompany the resource dditional
materials will be added o er time in response to the pro essional learning needs o S s
You can use this guide to clarify the key responsibilities and relationships that will shape your role, and to
identi y and prioritise the acti ities that will make up your day-to-day work ou can also use it to identi y
areas where you may need to seek urther in ormation
The suggested links throughout the resource will help you locate current, relevant learning support
in ormation tools and strategies he appendices pro ide brie de nitions o some o the key terms
ser ices and agencies commonly used in learning support with links to more in-depth in ormation o
acti ate these links the online ersion o the resource is a ailable at https con ersation education go t
n con ersations learning-support-action-plan learning-support-coordinators

Te Tiriti o Waitangi and culturally responsive practice
Te Tiriti is the foundation for a partnership that is inclusive of all children, young people, and their
wh nau reaty-based culturally responsi e practice supports the holistic wellbeing o all children young
people and their wh nau
As Aotearoa New Zealand becomes more culturally diverse, cultural competence becomes increasingly
important In particular our migrant and re ugee amilies need a culturally in ormed approach that
supports their sense o belonging and helps them to success ully na igate school systems and processes
Two helpful resources for LSCs in this regard are
taiako ultural ompetencies or eachers o
Learners and apas
ultural ompetencies Framework or eachers o Paci c earners

1

ori

Note that throughout this resource wh nau is used in place o the ull e pression parents amilies caregi ers and wh nau
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Purpose and intent of the LSC role
The purpose of the LSC role is to make sure that children and young people with mild-to-moderate,
neurodiverse, or high-and-complex learning support needs receive appropriate help when they need
it he role has been established in response to consistent re uests o er many years or a dedicated
unded ull-time learning support role in schools
As an LSC, you will bring your skills, knowledge, caring, and values to the role, along with your ability
to work collaborati ely to achie e positi e outcomes or the one in
e children and young people who
need some kind o e tra support or their learning ou will help identi y understand and plan or the
needs o these learners in your local community ou will coordinate ser ices and support ensuring that
there are robust, carefully monitored, and appropriately resourced plans in place for learners who need
e tra support
ou will also be a key contact or wh nau o children and young people with learning support needs
helping them to partner success ully with their school ou will simpli y access and minimise barriers to
ser ices and resources
At classroom and school- or cluster-wide levels, you will support and promote inclusive values and
practices ou will work collaborati ely with the inistry s acilitation unction and esource eachers to
access services and resources, aiming for a seamless approach to providing learning support across the
cluster ou will also ensure that other appropriate indi iduals and ser ices are in ol ed
or e ample
signi cant indi iduals identi ed by wh nau or people rom hap iwi or an N
lthough the S role is not a teaching role the S needs to be an e perienced teacher ou can draw
on this experience to promote the inclusive intent of The New Zealand Curriculum or Te Marautanga o
Aotearoa and to support your teaching colleagues to apply inclusi e strategies e ecti ely
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What is learning support?
He aha te tautoko akoranga?

earning support is a broad concept It encompasses the range o practices systems supports and
services that help children and young people with diverse strengths and needs to experience success in
their learning and relationships hese are underpinned by the inclusi e alues that ensure that education
settings are welcoming places or all learners and their wh nau
round one in
e children and young people will need learning support at some time during their years
at school his might be because o disability learning di culties disad antage physical or mental
health or beha iour issues It includes support or children and young people with mild-to-moderate
needs – for example, neurodiverse learners and learners who are gifted or at risk of disengaging from
education
Children and young people with learning support needs are part of the natural diversity of every
learning en ironment Some learners re uire support throughout their education while others may need
short-term support
or e ample at transition points he most e ecti e support will be e ible and
responsi e
a ing an identi ed need or e tra support is only one part o a child or young person s uni ue sel It
is not the whole picture
holistic strengths-based approach ensures that the identi cation o learning
support needs doesn t become a barrier to teachers and peers getting to know the learner as a person
and appreciating their contribution to the li e and culture o the learning community
here are many contributors to e ecti e learning support in education settings School or kura leaders
teachers and kaiako and teacher aides and kai whina pro ide learning support through inclusi e
school- or cluster-wide systems and practices, as well as through targeted support for those who need
it For those with more signi cant needs education settings draw on e ternal ser ices such as those
provided by Ministry of Education Learning Support, Resource Teachers, community organisations, and
other health and social ser ices including specialist support networks
earning support is most e ecti e when it is
• provided at the right time
• part of an early intervention approach
• tailored to the strengths, needs, and aspirations of learners
• planned and monitored with the learner and their wh nau at the centre
• coherently linked when more than one support or service is required
• supported by local expertise and resources
• underpinned by inclusive values and practices
• responsive to the identities, languages, and cultures of learners
• based on evidence of what works best
• tailored to the child or young person s learning and social conte t

Inclusive education
Inclusive education means that barriers to each student’s learning are identified,
and resources and support are in place to overcome any barriers. Inclusive values
such as equity, participation, community, compassion, respect for diversity, and
entitlement to education are a vital foundation in inclusive schools.
Learning Better Together, Jude MacArthur, 2009, page 6
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Inclusi e practice orms the big picture o learning support s S your main priority is to ensure that
a child or young person with learning support needs has every chance of success in their learning and
relationships within the school or kura en ironment o achie e this goal the S works with others to
strengthen the implementation o inclusi e alues
Inclusive practices look, sound, and feel like the following:
•

ll learners engage in age-appropriate acti ities with their peers

•

he classroom climate is inclusi e positi e and celebrates di erence

•

earners interact and collaborate in respect ul positi e ways

•

eachers e press high e pectations o all learners

•

earners acti ely participate in curriculum decision making

• Inclusi e language acknowledges di erse perspecti es and di erent ways o beha ing eeling being
and knowing
•

eachers and leaders use literature and other resources to e plore di erence and promote belonging
and an anti-bullying culture

•

h nau o children or young people with learning support needs eel welcome their e pertise and
perspecti es are alued and they are partners in planning and decision making

Inclusive practices are promoted throughout The New Zealand Curriculum, Te Whāriki, and Te Marautanga
o Aotearoa and are central to the values that underpin the professional code and standards for New
Zealand teachers

The Learning Support Delivery Model
As learning support coordinator, you will work within the Learning Support Delivery Model (LSDM),
which provides the infrastructure and network of support for you to undertake your role in schools
and kura
The LSDM organises learning support around what best meets the needs of all learners within their
local community he SD is a way o working with more local control to deli er tailored responses or
children young people and their wh nau s the ollowing diagram shows it in ol es the inistry o
ducation s acilitation unction usually pro ided by a ser ice manager brokering support or schools
and kura rom the inistry other ser ice pro iders the community and other agencies
he SD has collaboration and e ibility at its heart By collaborating local communities ha e greater
e ibility and can identi y and recei e appropriate support more uickly than they might by re erring
out and waiting his approach ensures that supports and ser ices work in complementary oined-up
ways his reduces the likelihood o gaps and o erlaps and strengthens coherence and continuity
The LSDM supports an inquiry approach that includes noticing, making sense, taking action, reviewing,
e aluating and making changes as needed his in uiry approach pro ides a plat orm or in ormed
decision-making and planning to support the wide range of needs that are typical in any education
community he SD needs all those in the learning support work orce to come together share
information and resources, and work together to decide how to respond to need and who is best placed
to pro ide support (whether school- or cluster-wide targeted or indi idualised)
The four key features of the LSDM are:
• working together to plan and deli er oined-up support
• proactively identifying local needs and gathering available resources
• collaborative decision making
• strengthening support across a range o needs
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Learning Support Delivery Model

Ministry
of
Education

Other
agencies
(e.g., DHBs,
Oranga
Tamariki)

Early learning
services

Ministry
of
Health

RTLB,
RTLit,
RT:Vision,
RT:Deaf
& hard of
hearing

Specialist
schools,
associations

Ministry of Education
service managers

Clusters of schools

Community

Alternative
education

The Learning Support Delivery Model in action
Since 017 the SD has been success ully piloted in a number o regions in New ealand In the Bay o
Plenty a pilot in ol ing three
hui ko resulted in an increased le el o cooperation between schools
early learning services, and other support agencies, allowing their provision of learning support to be
more proacti e and e ible
For e ample the tumoetai
hui ko combined their learning support registers enabling them to
identi y trends and learning support needs across their community hey disco ered a ery high need or
support around an iety o help meet this need the inistry o ducation and the
hui ko approached
their local District ealth Board or support through ental ealth Ser ices s a result two hal -time
support workers were pro ided to work across the
hui ko deli ering programmes and coping
strategies to children with an iety and helping to build adults and teachers capability in this area
he Puketeraki
hui ko in North anterbury includes 17 mainly rural schools and early learning
ser ices he SD has helped them to work more closely together and to access support rom other
agencies he
B cluster manager or the
hui ko said
hen we think about the children who
have challenges across our cluster, we put the child and family at the centre and think about the right
people to have around the table … It might be RTLB, a Ministry of Education psychologist, and a speech
language therapist
e then ha e e ibility to come and go as we need
here s this real sense that we
are in this together

The Learning Support Action Plan 2019–2025
The Learning Support Action Plan 2019–2025 sets out key priorities for improving the scope and
e ecti eness o learning support It builds on the earning Support Deli ery odel
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he action plan prioritises the early identi cation o learning support needs so that learners get the help
they need as uickly as possible here is also an emphasis on impro ing transitions across education
settings and into li e beyond compulsory education
The six priorities are:
1 Implementation of a new learning support coordinator role in schools and kura
Strengthening screening and the early identi cation o learning support needs
Strengthening early intervention
4 Fle ible supports and ser ices or neurodi erse children and young people
5 Meeting the learning needs of gifted children and young people
6 Impro ing education or children and young people at risk o disengaging
For more in ormation see Strengthening Learning Support on the

inistry s website

Working with the Ministry of Education
he inistry o ducation is responsible or carrying out the o ernment s work programme or education
including the earning Support ction Plan and other re orms and strategies he inistry s role is to
ensure that the education system is working well or all children and young people and their wh nau
he inistry is also a signi cant pro ider o learning supports and ser ices It employs a range o
specialists who pro ide support to children young people and their wh nau s well as o ering some
individualised support, these specialists help to build capability and understanding among those who are
supporting learners
In your role as LSC, you will need a close working relationship with your Ministry of Education and
esource eacher colleagues hey are there to support you and the other S s across your cluster
In particular your relationship with the inistry s acilitation unction will be key his unction is likely to
be led by a ser ice manager in your local inistry o ce Facilitation will broker access to supports and
ser ices to address need at an indi idual group or school- or cluster-wide le el inistry sta members
carrying out this function will help to bring the right people together to plan how to use supports and
resources collaborati ely e ibly and responsi ely to meet local needs

EXAMPLE: The LSC role in action
Seven LSCs working across a cluster of ten schools meet regularly to share and discuss
data ane the local inistry ser ice manager who pro ides the acilitator unction and
ima the
B cluster manager oin them or these discussions bringing data to contribute
to the big picture o need across the community
t one meeting the group notices an increase in re uests or support or children s
communication needs particularly rom primary schools in the cluster he S s rom those
schools explain that one reason for the increase is a higher-than-usual number of beginning
teachers in their schools unior syndicates he group notes that many o the re uests or
support relate to children s speech production owe er ane eeds back that analysis o
the re uests suggests that the main area o concern is children s phonological awareness
The group agrees that this concern does not warrant individual interventions and can be
addressed through uality literacy teaching hey agree to plan a series o workshops that
will be co-deli ered by the inistry and
B ser ice he workshops will support an in uiry
approach in which teachers trial and evaluate strategies that support the development of
phonological awareness linked to speech production ocal
pro iders will be included
in in itations to the workshops

Kairuruku Tautoko Akoranga: He Aratohu mō te Tūranga 9
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The role of the learning support coordinator
Te tūranga o te kairuruku tautoko akoranga

Schools and kura work hard to make sure that learners needs are met through the combined e orts
o learning support teams hese teams can include S N
s gi ted coordinators S
coordinators
pastoral care sta school and kura leaders specialist teachers within- and across-school teachers
teacher aides kai whina and social workers in schools (S IS) he S role strengthens the team by
providing a dedicated, full-time person who is fully focused on identifying and understanding need and
coordinating the pro ision o support
larity about the S role is essential or its success which is why there is a standard ob description
he conte t o the role will impact on how it is carried out In e ery case it will be important to keep in
mind that the intention o the role is to ensure that your work alongside e isting roles is e ecti e and
complementary egardless o the conte t and who s in ol ed e eryone in a learning support team
should aim to provide high-quality, inclusive, culturally responsive support for the children and young
people who need it
he conte t or an S

will ary greatly For e ample you may work

• alongside two, three, or four LSCs in a large secondary school
• in a total immersion setting or a school with a bilingual unit
• as a single LSC, in a school without a SENCO
• across two to

e small schools some with and some without a S N

• as part of a large learning support team that includes a SENCO, a gifted coordinator,
a specialist S
teacher deans with pastoral responsibilities and two counsellors
Whatever the context, it will be important to agree with your school or kura leaders how you will carry
out your role as S In addition leaders at cluster le el will need to decide how all S s will contribute
to a community-wide collaborati e approach his will help ensure that role o erlaps are addressed and
potential gaps are identi ed and lled by the most appropriate person

10 Learning Support Coordinator: A Guide to the Role

BACK
D
E
E
F
T FOR
F
A
R
D

s a new S like any new sta member you will need time to grow into the position build relationships
and ac uire skills and knowledge through induction and ongoing pro essional learning
The example below shows how SENCO and LSC responsibilities may be distributed in a large secondary
school Note that it shows only one o many possible arrangements

EXAMPLE: The LSC role in action
one and ebecca are beginning their roles as S s in a large urban secondary school
The school has a full-time SENCO, a gifted coordinator, and an active pastoral support
team one ebecca and the S N
will report to the school leadership team
The deputy principal has responsibility for bringing together the learning support and
pastoral teams regularly to discuss their current priorities and share examples of successful
practice hese discussions are intended to clari y roles and address any gaps or o erlaps in
learning support across the school
The school leadership team, in consultation with those providing learning and pastoral
support ha e agreed on how to distribute core tasks and responsibilities hey will re iew
the e ecti eness o their approach a ter two terms redistributing some responsibilities
i necessary
one and ebecca will work alongside classroom teachers and other support sta
de elopment and re iew o indi idual education plans (I Ps) or students

in the

The following table provides an example of how responsibilities might be assigned across
the roles ther responsibilities include ongoing relationship building networking and
contributing to learning support system impro ements at school le el and across the cluster

Kairuruku Tautoko Akoranga: He Aratohu mō te Tūranga 11
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Hone (LSC 1)

cts as a key contact or teachers and wh nau in years 9 and 10
oordinates P D or sta

on learning support (in collaboration with

ebecca)

Makes requests for support
Visits feeder schools and supports transitions into school (and between years
9 and 10) or students with identi ed needs
Supports screening (e g

or dysle ia)

Supports development and review of individual education plans (IEPs) with
classroom teachers and other support sta
Maintains learning support register for years 9 and 10

ON
LY

nalyses data including student wh nau and teacher oice to identi y
learning support needs
Analyses cluster-level data for sharing with leadership team (in collaboration
with LSCs across cluster)
Rebecca (LSC 2)

cts as a key contact or teachers and wh nau in years 11 1
oordinates P D or sta

on learning support (in collaboration with

one)

Makes requests for support

Supports transitions and pathways across years and beyond school

EX
AM
PL
E

Supports development and review of IEPs with classroom teachers and other
support sta
Maintains learning support register for years 11–13
Acts as key contact for services from Resource Teachers, the Ministry, and
other agencies
nalyses data including student wh nau and teacher oice to identi y
learning support needs
Analyses cluster-level data to be shared with leadership team
(in collaboration with LSCs across cluster)

Existing SENCO

Provides direct support to individual students
Supports inclusive teaching strategies and classroom accommodations
Has oversight of ORS students

Coordinates assistive technologies
Coordinates ESOL

Coordinates applications for Special Assessment Conditions

Gifted
coordinator

Coordinates programmes and resources for gifted students

Pastoral team/
year-level
deans

Monitors attendance and engagement

Guidance
counsellor

Accesses mental health support for students
aintains links with attendance ser ice community police youth o
Oranga Tamariki site manager
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The remainder of this section describes the key groups that you will work with and support – this
encompasses the main functions of the LSC role.

Supporting learners
Identifying need and planning for diversity
Priority 2 of the Learning Support Action Plan 2019–2025 ocuses on the identi cation o learning
support needs s S you will help to ensure that your school has e ecti e processes or identi ying
and responding to needs – mild-to-moderate, neurodiverse, and high-and-complex – and that these
processes are used in timely ways s part o a wider S network you will help to analyse data to better
understand need at school and cluster le els and support responses at each o them
As LSC, you cannot be an expert in all areas where learning support is required. You are not responsible
for diagnosing children. However, along with others, you will identify needs for support, differentiation,
and adaptation, and help to put a planned response in place.
The most important sources of information about the need for learning support are the learner and
their wh nau s S you will encourage wh nau to share their knowledge o their child and pro ide
eedback to the school or kura about what they eel is working well or not working well
In addition to teachers, assessments from services such as health and social agencies can also inform the
identi cation o need within a school or kura

Neurodiversity
Priority 4 within the Learning Support Action Plan 2019–2025 is to strengthen support
or neurodi erse children and young people Neurodi ersity is a term that describes the
di erent ways that people think learn communicate relate to others and respond to their
en ironment 2
Neurodiversity is an expected aspect of human variability and describes a wide continuum
o pre erence and di erence s S you will ensure that the right supports and plans are
in place for neurodiverse learners, underpinned by inclusive values and school- or clusterwide practices that bene t e eryone
Neurodi ersity includes children identi ed as gi ted and those with needs arising rom
other di erences in thinking processing and responding to the sensory and relational
en ironment n understanding o neurodi ersity and a belie in the potential o all children
and young people help teachers and school and kura leaders to create environments that
are welcoming responsi e and supporti e or e eryone

2

The term can be used to describe learners with strengths and challenges attributable to (but not limited to) dyslexia,
dyspra ia dyscalculia dysgraphia autism spectrum disorder oetal alcohol spectrum disorder attention de cit
hyperacti ity disorder trauma-related disorders and auditory or isual processing disorders

Kairuruku Tautoko Akoranga: He Aratohu mō te Tūranga 13
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The Learning Support Delivery Model in action
he okomairiro
hui ko in ilton tago consists o
e early learning ser ices our
primary schools and one secondary school heir ocus is on a learning support group that
brings together in-school and across-school teachers, principals, an RTLB, a public health
nurse and a inistry o ducation earning Support ser ice manager
his collaborati e model has helped the
hui ko identi y the di erse range o learning
support needs across the community
primary school principal said
hree to our years
ago we hadn t collated our data around needs and were ust looking inwards
Since then the
hui ko has begun to collect both in ormation about indi idual children
and anonymous aggregate data that reveals learning and behaviour trends across the
community his data can also be used to identi y needs or pro essional learning and
de elopment For e ample when it was ound that teachers needed more strategies or
managing challenging behaviour, the Ministry organised a series of workshops that involved
more than twenty teachers ranging rom early childhood to secondary

Using a learning support register
As LSC, you will be responsible for maintaining a register of children and young people
with learning support needs sing a register enables teachers and school and kura leaders
to easily and securely record and retrieve information about individuals and groups with
learning support needs
The register will provide a record of the perceived needs, support plans, resource allocation,
and ser ices or each learner with support needs It will also pro ide an o erall picture o
need and the pro ision o support at school or cluster le el his data-in ormed approach
will help you and school or kura leaders to in uire into the e ecti eness o learning support
It will also pro ide a basis or working with the inistry s acilitation unction to ensure
that supports and services are available and responsive to the particular needs of the local
community
A register may provide information in response to questions such as:
• How many learners have behaviour, communication, mental health and wellbeing, or
physical health needs in our school or kura and across our cluster?
• How many English language learners do we have, and how are we supporting them?
•

ow many learners are identi ed as gi ted and what programmes support them

Support for how to use a standardised register and to follow security and privacy protocols
is part o the induction or S s his standardised register which sits on the e ito
plat orm will be progressi ely rolled out to clusters uidance will be a ailable to support
clusters to adapt their e isting registers and de elop new ones

14 Learning Support Coordinator: A Guide to the Role
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Assessment tools
LSCs will use assessment tools to gather additional information when helping teachers plan next steps
or a learner who is not making e pected progress For e ample the assessment tools in The New
Zealand Dyslexia Handbook will help identify dyslexia-like traits that are relevant to the teaching and
learning conte t 3 These tools should not be used to diagnose or label the learner, but the outcome of
an assessment can alert the teacher and wh nau to the presence o dysle ia-like traits and help identi y
ne t steps or teaching and learning he handbook also contains ad ice about strategies to support a
learner with dysle ia-like traits as does
I s Inclusi e ducation guide Dyslexia and Learning s part
of the Learning Support Action Plan 2019–2025, the Ministry is working to develop a universal screening
tool or dysle ia

Children and young people with diagnoses
Some children and young people ha e a diagnosis o or e ample dysle ia dyspra ia attention de cit
hyperacti ity disorder ( D D) or autism spectrum disorder ( SD) hildren with the same diagnosis
may have characteristics in common but will also have unique traits, temperaments, strengths, and
pre erences etting to know them as people is ust as important as it is or any other learner No child
should be de ned by a diagnosis hey should be accepted and alued as a uni ue person and care taken
to identi y what support they need to be success ul
A diagnosis is not required to access Resource Teacher and Ministry support within the education
system hese ser ices are needs-based and designed to support learners to access the curriculum and
en oy success in their learning and relationships

Responding to need
When planning responses to need, it is helpful to think about school- or cluster-wide changes that will
bene t all learners as well as group or indi idual responses ll responses need to be care ully monitored
to see whether they are making a di erence
he diagram below illustrates the di erent ways o supporting children and young people with learning
support needs s S you will ha e a role in determining where targeted or indi idualised support is
needed and brokering this support which will be underpinned by e ecti e school- and cluster-wide
practices that bene t all learners

School- or cluster-wide
(Universal)
Targeted
Individualised

3

All schools and LSCs will receive a copy of this handbook, written by New Zealand dyslexia experts Tom Nicholson
and Susan Dymock
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School- or cluster-wide (Universal)
This approach involves the school- or cluster-wide supports that should be in place for all
learners
hen these are well-embedded and consistently implemented they are su cient
or most learners
The features of this approach are:
• inclusi e alues and a welcoming en ironment or all learners and their wh nau
• a culturally responsive environment that values and promotes the identities, languages,
and cultures of learners
• a quality instructional environment
• a physical environment that supports inclusion and enables all learners to easily access
and engage with the learning and social en ironment
School- or cluster-wide supports or learning are described within the e ecti e pedagogies
of The New Zealand Curriculum as well as within the Inclusi e ducation uides on
I

Targeted
A supportive environment is all that is required for most learners to be engaged and
success ul owe er some will re uire targeted support his could be support rom a
Resource Teacher, or an in-school intervention such as mentoring, a social skills group,
an extension programme for gifted learners, Accelerated Learning in Literacy (ALL), or
Accelerated Learning in Maths (ALiM)

Individualised
small number o learners will re uire intensi e indi idualised support
amples o
individualised support from the Ministry of Education are assistive technologies (see page
20), e ahu
ī the Intensi e raparound Ser ice (IWS), and the Ongoing Resourcing
Scheme (
S)

EXAMPLE: The LSC role in action
Nine-year-old Brodie is receiving individualised support for behavioural challenges from
the Intensive Wraparound Service, as well as targeted support for literacy learning from an
it he school is also working to ensure that acti e playground super ision strategies are
in place hese school-wide strategies will bene t Brodie and all other children
hese approaches or Brodie are recorded on the school s learning support register and
closely monitored by the LSC, in collaboration with the RTLit and Intensive Wraparound
Ser ice psychologist
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Children and young people at risk of disengagement
t-risk children and young people include those who ha e disengaged or are at high risk o
disengaging rom education Disengagement rom education can ha e a long-term impact on learners
wellbeing and li e outcomes Pro iding a range o adaptable e ible supports to pre ent disengagement
and assist with re-engagement is priority 6 within the Learning Support Action Plan 2019–2025
As LSC, you will help teachers to identify learners who may be at risk of disengaging and to respond
be ore issues de elop s part o a team o teachers and pastoral support you will work to ensure
that unmet learning support needs are not creating barriers to learners moti ation and a ecting their
attendance and engagement he learning support register (see page 14) will help you and the team to
record information about learners at risk of disengagement and to document planned interventions that
may include school- or cluster-wide targeted or indi idualised approaches

EXAMPLE: The LSC role in action
illy is 1 and in year 9 er teachers mma (the school s S ) and the year 9 dean
are aware o her increasing an iety which is a ecting her learning engagement and
attendance mma and the dean discuss their concerns with illy and illy s mother in an
a ter-school meeting hey agree on some strategies to support illy during the school day
and that illy will isit the amily P
Emma contributes to developing and implementing a pastoral-care plan, which includes
pro iding a calming space that illy can work in when she s eeling o erwhelmed a year 1
tuakana who will check in with Lilly each morning before school, and regular meetings with
the school counsellor She also helps illy s teachers to adapt assignment e pectations to
reduce pressure on illy o ering more choice and longer time rames or task completion
mma also looks at the register to see i illy s situation re ects wider concerns about
student attendance and engagement She discusses her ndings with school leaders
during her regular catch-up and they agree that some pro essional learning or all sta
about strategies to support students e periencing an iety would be use ul mma arranges
or a local school-based mental health ser ice to work with sta on ways to create an
en ironment that promotes wellbeing and resilience he ser ice also helps with strategies
to support students like illy who ha e mental health concerns
When Emma explains the professional learning to the other LSCs in her cluster, they decide
it is rele ant to the whole cluster and de elop a plan or sharing the learning more widely
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Planning
n indi idual education plan (I P) is help ul when signi cant collaborati e thinking goal setting and
planning is re uired or a learner with support needs I Ps describe speci c adaptations to the learning
en ironment and di erentiation o learning e periences to increase access and engagement or the
learner he process or establishing the plan includes assembling a team sharing in ormation agreeing
on achie able goals and planning strategies actions and time rames to support their achie ement
s S you will help ensure that the team make-up is appropriate and includes wh nau and where
possible the learner
In some settings the S will contribute signi cantly to the writing and ongoing re iew o the I P
or
example, in secondary schools and wharekura where there are many teachers involved in the daily life
o each student ere the S will work collaborati ely ensuring the plan is in ormed by those
responsible or the student s learning while pulling together the necessary in ormation to create goals
and actions that are coherent and achie able in a ariety o settings
For most students with support needs an I P is not necessary In these cases the S can help to ensure
that whole-class planning considers and addresses the needs o di erse learners his could be as simple
as photocopying learning materials onto blue paper or pro iding a reading pen
When a learner receives additional support from, for example, a Ministry of Education learning support
practitioner or
B an I P or a
P ( ollaborati e ction Plan) will be de eloped he S is likely to
be part o the team that de elops and re iews the plan
IEP Online includes helpful information on IEPs and the key resource Collaboration for Success

Supporting transitions
Supporting transitions is a supporting initiative within the Learning Support Action Plan 2019–2025
Inclusive practice means that, as much as possible, all learners are present, participating, learning, and
achie ing at their local school or kura or in another setting For young children with learning support
needs, a staggered transition to school may be necessary Planning or this should begin well be ore they
are due to start at their school or kura, with an agreed timeline that ensures that everyone knows what
to e pect
For older children with learning support needs your role may include working with school leaders and
wh nau to address barriers to engagement and attendance his may include helping to plan a transition
back to school or kura i they ha e become disengaged
ransitions between settings can be stress ul or children and young people with learning support needs
During a transition progress and success ul strategies rom one setting may lose ground in the ne t his
can be due to a lack of continuity, unclear expectations, or the loss of secure relationships built on trust
and e ecti e communication
he S s role is to ensure that transitions are well planned and supported
transitions include:
•

ey acti ities to support

isiting early learning ser ices me ng k hanga reo to talk with kaiako about children with learning
support needs and to work collaboratively on transition planning; this could also involve meeting with
early intervention teachers from the Ministry of Education or other child development services

• meeting with parents of prospective students with learning support needs and using their expert
knowledge of their children to inform transition planning
• supporting teams, hubs, or syndicates to plan transitions between year levels
• arranging transition visits for learners and ensuring that appropriate support from external services
such as the RTLB service is in place if needed
• taking a team approach to planning appropriate education or employment pathways beyond school
or students with learning support needs
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EXAMPLE: The LSC role in action
At the beginning of each term, Tom visits the main early learning settings that feed into the
primary school where he is the S
e talks to the kaiako and meets the children who may
need support to transition to school During one isit he meets Poppy who is turning
e
soon and looking orward to going to school Poppy has some communication challenges
that sometimes make it di cult or those who don t know her well to understand what
she is saying
ith ongoing support rom her kaiako peers and a inistry o ducation
speech language therapist she is becoming increasingly clear and con dent in how she
communicates
o pro ide continuity and consistency or Poppy her kaiako and wh nau would like the
school to adopt the strategies that have proved successful at home and in the early learning
setting Be ore these strategies were introduced Poppy would o ten e press rustration by
hitting or pulling at people She has stopped these beha iours in the early learning setting
but her amily is worried they might return in an un amiliar en ironment om and the
speech language therapist agree to work with the unior school teachers to ensure that they
understand Poppy s communication strengths and areas or de elopment and will use the
strategies that work best or her
These strategies include:
• being patient and giving Poppy time to get her message across
• reminding her of ways to get attention from teachers and her peers, such as touching
them on the arm, smiling, or pointing
• giving her encouragement and feedback when she seeks attention from others in
positive ways
• using visual communication aids (visual timetables and photo books) that help Poppy and
bene t all children
• supporting Poppy s communication during small-group con ersations buddy reading
news sharing, and circle time
• modelling thinking and preparing to speak by using a think aloud strategy

Providing direct support
Occasionally, there will be situations and contexts where you as LSC are the most appropriate person
to pro ide direct support or a learner owe er it s important to remember that yours is not a teaching
role so whole-class teaching teacher release and relie ing are not appropriate uses o your time
Direct support could include:
• using a coaching model to help a learner use strategies that support metacognition, executive
functions, self-regulation, and self-management
• helping a learner to positively interpret the behaviours of others, respond appropriately to social cues,
or work with others on a task
• helping a learner to prepare and plan for an assessment or other activity, use visual tools and
organisers to get started and maintain momentum
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ESOL
Some schools and kura will have a dedicated ESOL coordinator or specialist teacher to support students
rom non- nglish speaking backgrounds including those born in New ealand In smaller schools the
S will likely pro ide coordination and support or teachers to work e ecti ely with nglish language
learners and their amilies his may in ol e supporting teachers to understand and use the English
Language Learning Progressions and to select strategies that work well with nglish language learners
o do this e ecti ely you will need to be amiliar with ESOL materials that support teachers to get to
know nglish language learners plan or and support them and record their progress ou may also
need to make or assist with funding applications

Assistive technologies
Assistive technology is specialised equipment and technology that can help those with particular needs
to participate and learn s S you do not need to be an e pert in all assisti e technologies howe er
through regular connection with the inistry s acilitation unction and inistry and esource eacher
practitioners you will become aware o the ariety o supports and solutions that are a ailable ost
importantly you will know how to access assisti e technology when it s needed
In many cases, there are low-tech adaptations that can be made without an application for more
specialised assisti e e uipment
You can help teachers to determine what is needed by:
• analysing assessment information, observing in the classroom, and talking with teachers, learners, and
wh nau to identi y barriers to learning
• checking to see i adaptations to the curriculum are su cient to meet a child or young person s
particular learning needs – examples of adaptations include increasing the use of small-group,
cooperati e work reducing task di culty or the length o tasks reducing or changing the reading or
writing demands of a task; providing choices, visual supports, and graphic organisers; and providing
digital supports
• checking to see i changing the learning en ironment helps
or e ample ad usting the lighting or
room acoustics or using di erent types o urniture to create a low-distraction space
• pro iding small ine pensi e e uipment such as pencil grips or timers to see what di erence they
make
I these approaches are not meeting the child or young person s particular learning needs then an
application or assisti e technology may be re uired he application is a simple three-step process

Special assessment conditions
Students with support needs that a ect their ability to be airly assessed or national uali cations are
eligible or e tra help N
grants entitlement to Special Assessment Conditions (SAC) that ensure
these students have fair access to assessments and are able to show what they know, understand, and
can do
s S you are the contact or students and wh nau who ha e concerns about access to the curriculum
or barriers to learning and achie ement a ing an o er iew o need across year le els in the secondary
setting and knowledge of the application process and eligibility for SAC will help you provide advice to
teachers students and wh nau
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Supporting whānau
As LSC, alongside school leaders and teachers you will have shared responsibility for engagement and
partnership with wh nau as these are central to e ecti e learning support
hakawhanaungatanga
the building o respect ul reciprocal relationships is the key to engaging with wh nau heir input
and agreement greatly increase the likelihood that planned supports or interventions will achieve
good outcomes
s S you will help wh nau to partner success ully with your school or kura to understand learning
support systems and processes and to know who to contact i necessary
amily s relationship with
their child s teacher(s) is a key relationship as they are the rst point o contact owe er you will also
need to prioritise your a ailability to wh nau in order to answer uestions address concerns or barriers
and support engagement with rele ant ser ices
ommunication with amilies is not always straight orward and sometimes they nd home-school
relationships challenging Some ha e reported that they ha e been gi en subtle messages that their local
school is not suitable or their child with a disability or other learning support needs s S you will
need to work with others to ensure that your school or kura is a welcoming place or wh nau
ecti e support or wh nau in ol es
•

aluing wh nau as e perts on their children and ensuring they are part o any planning and decision
making that a ects them

• ensuring wh nau are able to e ercise agency and authority in the education o their children
• addressing wh nau concerns in a timely way and recognising these concerns as an opportunity to
strengthen your inclusive values and practices
• working collaborati ely with wh nau and teachers where a problem-sol ing approach is re uired to
address concerns or review or change a plan
• being vigilant about any messaging or behaviour that can create barriers to presence, participation,
learning and achie ement or those with learning support needs
The Inclusive Education guide Partnering with Parents
in ormation on supporting wh nau

h nau and

ommunities includes helpful

BACK
D
E
E
F
T FOR
F
A
R
D

Supporting teachers
An important part of your role as LSC will be to support teachers by:
• contributing to identifying learning support needs across your school or kura and cluster through the
provision of tools and advice
• promoting evidence-based strategies and practices and providing guidance about what will make a
di erence or students
• working with your school or kura learning support team to identify professional development needs in
learning support and to arrange for professional learning to be provided
• working with the learning support team to decide on the best use of available resources to meet the
needs of learners
• working with other LSCs across your cluster to provide teachers with access to additional advice in
order to meet the learning support needs o all their learners
As LSC, you may lead professional learning opportunities yourself; there are many resources available
to help you with this – for example, the Facilitating Pro essional earning guide and modules on the
website Inclusive Practice and the School Curriculum lternati ely you may draw on the e pertise and
experience of LSCs and teachers across the cluster, or coordinate external facilitation from the Ministry
o ducation the
B ser ice or another e ternal pro ider
As a registered teacher, you will naturally draw on The New Zealand Curriculum or Te Marautanga o
Aotearoa and refer to Te Whāriki when promoting inclusi e alues and supporting e ecti e teaching
or students with learning support needs
Within The New Zealand Curriculum, the key competencies are a fundamental tool for supporting
planning and goal setting or all learners and the e ecti e pedagogies (page 4) pro ide a oundation
o e idence-in ormed teaching approaches that bene t all learners
The learning outcomes in Te Whāriki can help teachers in unior classrooms to prepare or children
transitioning rom an early learning setting He Māpuna te Tamaiti o ers guidance about promoting
social and emotional competence with young children, which is useful and relevant for teachers of
5- and 6-year-olds
For e amples o inclusi e curricula in action see The New Zealand Curriculum’s webpage A Curriculum for
All Students and Te Whāriki’s webpage Inclusive Practice
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EXAMPLE: The LSC role in action
Naomi is an S in a small rural school She is meeting with ames a speech language
therapist and hristine a teacher to talk about hristine s new student ddie and his
progress with oral language hey ha e identi ed the need or a planned approach to set
ddie up or success in his new classroom ddie s amily has talked to Naomi about his
learning di culties and they ha e shared assessment in ormation rom his pre ious school
that con rms ddie s need or targeted learning support
ddie is in year 5 e is working towards de eloping the knowledge and skills or reading
and writing at le el o the curriculum owe er he is e periencing signi cant challenges
in de eloping the oral language skills he needs to progress his reading and writing his is
a ecting his achie ement and engagement across the curriculum
hristine and Naomi are aware o the strong relationship between oral language di culties
and reading comprehension and so want to accelerate ddie s progress in oral language
alongside his reading and writing ames poses the ollowing uestions to get a sense o
where ddie is at and to identi y areas o classroom practice that may need strengthening
•

hat does assessment data tell us about ddie s strengths and needs in oral language

• What goals should we set with Eddie and his family?
•

hat strengths in oral language does ddie s amily ha e that they can draw on

• What opportunities does Eddie have to develop and practise oral language skills within
his daily routines Is he recei ing su cient eedback and encouragement
•

hat sca olds are needed to support ddie to meet speaking and listening re uirements
across curriculum contexts?

• Based on the information you have gathered, what goals will you work on?
Naomi and Christine agree with James that activities that support vocabulary acquisition
across the curriculum are particularly important or ddie s oral language de elopment
depends on having authentic opportunities to talk and listen, they agree to plan ways for
Eddie to be frequently engaged with his peers in tasks that require talk during high-interest
acti ities hristine will introduce new ocabulary to ddie and his peers and acilitate ways
or ddie to use and retain it
ddie has some di culty ollowing instructions planning and remembering the
sequence of steps required to complete a task, so they also plan strategies that support
metacognition and sel -management hey agree that the e plicit teaching o these
strategies will bene t others and decide to make this a class-wide approach
Naomi checks in with hristine regularly and encourages ddie s amily to share their ideas
about what works well for him, as well as any concerns about his progress and engagement
at school
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Supporting teachers to work with external services
Ministry of Education and RTLB practitioners provide support across school-wide, targeted, and
indi idualised approaches to learning support hrough discussion with your
B cluster manager or
liaison
B and the inistry s acilitation unction you will be able to identi y the right ser ice to meet
the needs o indi idual learners or groups o students or to pro ide school- or cluster-wide support
he inistry s acilitation unction will also help you access other ser ices e pertise and resources in
your local area such as health and social ser ices and kaupapa
ori ser ices or children and amilies
In some cases a co-working approach will be most appropriate For e ample an
B might support
the teacher with curriculum adaptations and strategies to support learning, while a Ministry of Education
beha iour practitioner pro ides e pertise in relation to beha iour goals
You can help a teacher make the most of support from other services by:
• ensuring that current data, including assessment information, is available to support discussion
• working with the teacher and wh nau to clari y priorities and goals or the learner this will gi e the
service provider or practitioner a clear sense of what is needed and expected
• gathering key people to meet with the service provider or practitioner to begin collaborative planning
• supporting and encouraging the teacher to follow the resulting plan and use the strategies and
inter entions as intended

BACK
D
E
E
F
T FOR
F
A
R
D
What to expect from a behaviour practitioner
A behaviour practitioner (Ministry of Education psychologist, Special Education Advisor,
or
B) brings additional e pertise when a di erent or more intensi e approach needs
to be added to school-wide or targeted supports already in place
The practitioner can help with:
• safety planning and risk assessment
• assessing need and planning strategies and interventions to trial with learners
• environmental changes in outdoor and learning spaces to better support learning
and engagement
• support to monitor, review, and evaluate interventions
• school- or cluster-wide changes to support positive behaviour for all learners
• identi ying strategies or wh nau at home or recommending e ternal parenting support
• resourcing to support plans for learners – for example, teacher aide or specialist teacher
time teacher release or pro essional learning and parenting programmes
It is important to remember that a practitioner works with the teacher in a supportive role,
building on their strengths while bringing a fresh lens and additional expertise, tools, and
resources heir goal is to empower the teacher and wh nau so they eel con dent in using
e ecti e strategies tailored or the learner in the school kura or home conte t
o help with the e ecti eness o agreed support consider the ollowing uestions with
the teacher:
• What is a realistic time frame for fostering positive change?
• Has enough time been allowed to implement planned strategies?
• How comfortable are you with the practitioner spending time in your classroom?
• What do you understand and expect will happen when agreed goals have been met?
• When and how will we know that more intensive support can be reduced? (Remember
that a ter this occurs i the situation changes you will be able to access support again )
See the inistry o ducation s Learning Support webpages for information about
Communication, Behaviour, Early Intervention, ORS, and other learning support services,
and RTLB Online or in ormation about the
B ser ice
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Supporting teacher aides
As LSC, your role in supporting teacher aides and promoting best use of the teacher aide resource
will vary depending on the size of your school and whether there is a SENCO or leader who has this
responsibility
eacher aides support teachers and help learners with di erse needs to participate and learn hey
may provide direct support to individual learners by facilitating their engagement with peers, clarifying
tasks and gi ing prompts reminders and additional eedback In doing so it s important that they
do not create social isolation for those with learning support needs and that they help them to be as
independent as possible
At times teacher aides will work with other individuals and groups in the class, freeing up the teacher to
work directly with those with learning support needs
Teacher aides need clear direction, so they understand what is expected of them and the expected
outcomes rom an approach or learning acti ity
orking with teachers you can help clari y the role o
teacher aides, as well as ensure that they have relevant professional learning opportunities to support
their practice and de elop their capability he website Teachers & Teacher Aides Working Together
pro ides an e cellent set o P D modules or use with teachers and teacher aides It also has a self-review
tool that leaders, SENCOs, and LSCs can use to understand how well their school supports teacher aides
to be e ecti e in their roles and to plan ne t steps to strengthen this support
he ollowing uestions can support in uiry into the e ecti e use o teacher aides
•

re teacher aides being used e ecti ely and to their potential I not what systems and processes
would make a di erence

• Are their roles and responsibilities clear?
• Do they receive appropriate guidance, support, and professional learning?
• Are relationships between teachers and teacher aides collegial and collaborative?
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Working with the leadership team
As LSC, you will work with school or kura leaders to monitor and improve the provision of learning
support at school kura or cluster le el
You should aim to provide the following assistance to the leadership team:
• supporting them to take a continuous inquiry approach to monitoring and improving learning support
systems and practices
• identifying needs and advising on professional learning opportunities for teachers in order to
strengthen their learning support practice
• collating data about numbers, needs, and trends and using it to support planning and decisions
about resource allocation Sources may include the learning support register records o re uests or
support rom the inistry o ducation and esource eachers Interim esponse Fund (I F) usage
and attendance, stand-down, suspension, and exclusion data
• ensuring wh nau and student oice is represented and heard when the school or kura is making
decisions about learning support

EXAMPLE: The LSC role in action
atthew is the S in an urban primary school e meets regularly with school leaders
to talk about sta pro essional learning needs t one meeting they discuss beginning
teachers Jamie and Hannah, who have asked for help to support positive behaviour in their
learning spaces annah is particularly concerned about how best to support eo a new
student with SD
Matthew and the school leaders agree that a team approach will be most supportive for Jamie
and annah atthew suggests that it would be use ul or all sta to complete the selfassessment tool in Teaching for Positive Behaviour his will help all sta to identi y areas to
work on in their teams and will strengthen beha iour support strategies across the school
Jamie and Hannah would also like to take part in an Incredible Years Autism teacher
programme and atthew agrees to coordinate this e also helps annah to re uest
support from an RTLB for Leo and applies for interim response funding for additional
super ision in the playground while he settles into his new en ironment

Kairuruku Tautoko Akoranga: He Aratohu mō te Tūranga 27

BACK
D
E
E
F
T FOR
F
A
R
D

Working in the wider cluster context
ost S s are part o a wider team o S s across a cluster his supports seamless learning support
as children and young people mo e between settings It also allows S s to bene t rom each other s
e perience skills and perspecti es as they address common challenges across the cluster
As a team, LSCs can:
• analyse data to get a big picture of learning support needs across their cluster
• work collaborati ely with the
response to these needs

inistry s acilitation unction to bring in resources and ser ices in

• de elop and share good practice e pertise resources and in ormation in ways that will bene t
learners, teachers, and leaders across the cluster
• support transitions within and across the cluster by sharing in ormation and planning together

EXAMPLE: The LSC role in action
arama is the S in a rural area school that is part o a cluster o ten schools he S s
other learning support sta and pastoral teams in the cluster ha e been meeting to identi y
learners whose need for additional support may be contributing to reduced engagement
and attendance
The group agrees that whole-school practices need to be strengthened across the cluster,
to better support and engage these students hey recognise that all sta need to take a
more intentional approach to implementing more inclusi e teaching strategies hey agree
to work with the cluster s
B to acilitate whole sta pro essional learning about these
strategies and how to apply them in classroom conte ts
As a result of this PLD, teachers across the cluster trial the following strategies:
• using pictures, diagrams, symbols, and concept maps to clarify main ideas in oral and
written instructions and explanations
• identi ying and pre-teaching key topic ocabulary to support students understanding o
instructions descriptions de nitions and ormulas
• using graphic organisers to help students make connections between big ideas and to
notice patterns during the inquiry process
• using text-to-speech and speech-to-text programs
• o ering additional instruction guided practice or peer tutoring in areas where students
are experiencing particular challenges
• varying the ways in which a class or group can respond to an idea, allowing appropriate
wait time or students to think and prepare their responses
• di erentiating tasks
more time

or e ample by reducing their si e and breadth or allowing

he S s and other learning support and pastoral sta continue to monitor students with
learning support needs and are pleased with the positive impact of the strategies on their
attendance and engagement
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Getting started
Ngā mahi tīmatanga

our rst term is important in your new role as an S
ou may ha e already been working in one
o the schools or kura in the cluster or you may be new to the cluster egardless it s a time to
establish relationships, become familiar with the network of available services, and establish a shared
understanding o the parameters o your role
In your rst term your role is to understand what s happening in learning support and inclusi e practice
across the school or kura and cluster his is a aluable opportunity to gain an understanding o the big
picture by talking to colleagues wh nau and students and by looking at data his will pro ide you with
a baseline o current needs that will be central to planning ne t steps with your cluster
ere are some practical suggestions to get you started
• Work with leaders to establish the key expectations for your role and agree on how responsibilities will
be shared among the wider learning support team
•

eet with the
manager

inistry s acilitation unction (likely to be a ser ice manager) and

B cluster

• As an LSC cluster team, meet with key contacts from health services, Oranga Tamariki, and other
rele ant ser ices in your area enlist the support o the inistry s acilitation unction or this
•

eet with wh nau to introduce yoursel and e plain your role
in ormation e ening

or e ample during a school

• Become familiar with how your school gathers, records, and shares information about learning
support needs
•

ith support rom the inistry s acilitation unction work with the other S s rom your cluster
to gather and analyse a wide set of data to gain an overview of learning support needs in your
community

• Become familiar with the privacy and information sharing protocols you will need to work within
• Take time to become familiar with existing tools, resources, services, and information that support
inclusi e practice and pedagogy he appendices and many links in this resource pro ide a good
starting point or this
• Set up meetings with individual teachers and teaching teams to talk about learning support needs
in their learning spaces his will gi e you a sense o how students with learning support needs are
viewed, and how well systems and practices are currently working in identifying and responding
to need
• Work with teachers to use the tools in the Dyslexia Kete to identify and respond to learners with
dysle ia-like traits
• Visit the feeder early learning settings or schools in your area to introduce yourself and to establish
regular communication and a planned approach to supporting transitions
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Kia kaha tō mahi!
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Appendices
Ngā āpitihanga

1. Glossary
Acceleration
Programmes such as Programmes for Students that provide short interventions aimed at accelerating
learning or students who are not making e pected progress cceleration is also an approach to
teaching gifted learners through full-year advancement or other forms of programme adaptation
(e g curriculum compacting) to ensure they recei e the right le el o challenge cceleration is a orm
o di erentiation See also Di erentiations

Accommodation
Altering the environment, curriculum, or tools to help those with learning support needs to access
content and engage in a regular programme o learning

Adaptations
Changes made to learning supports, such as the school environment, classroom, and teaching strategies
the how o learning to suit learners indi idual needs Adaptation increases learner access to the
curriculum and meaning ul participation in learning See also Di erentiations

Assistive technologies
Tools that support all learners to access the curriculum take part and learn ssisti e technologies can
also support students with more signi cant needs to access the curriculum and learning en ironment

Differentiations
hanges made to the classroom programme (curriculum content and e pected responses the what o
learning) to suit learners indi idual needs Di erentiation increases learner access to the curriculum and
meaning ul participation in learning See also daptations

Dyscalculia
speci c and persistent learning di erence that a ects a learner s achie ement in mathematics despite
high- uality e idence-based instruction and inter entions

Dyslexia
speci c and persistent learning di erence that a ects a learner s ac uisition o certain literacy
and numeracy skills Dyslexia occurs despite high-quality, evidence-based literacy instruction and
inter entions

Dyspraxia
Neuro-de elopmental di erences a ecting motor skills body mo ements coordination and spatial
awareness
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Enrichment
earning opportunities that gi e depth and breadth to the curriculum and that align with learners
interests abilities ualities and needs Enrichment can be provided to all learners and usually includes
an element o challenge

Giftedness
term used to describe a wide range o e ceptional abilities that children may display rom any age
he de nition and understanding o gi tedness are comple and co er a range o di erent types o
ability i tedness means di erent things to di erent communities and cultures in New ealand and
children with special gi ts can be ound in any amily culture ethnicity or socioeconomic group

Universal Design for Learning (UDL)
A framework based on inclusi e design to help schools kura or
s to create e ible learning
en ironments to include all learners and help them succeed he three undamental principles o
D relate to engagement representation and e pression About Universal Design for Learning is a
comprehensi e website on the ramework

2. Recommended resources
here are many resources that will be rele ant or the work o
e ery S will nd help ul and re er to re uently 4

S s

he resources below are those that

Dyslexia Kete
A collection of resources, including About Dyslexia (an MoE booklet supporting the teaching and
learning of literacy to learners with dyslexia in English-medium settings), a bank of relevant non-Ministry
resources, a handbook (being sent to all schools), a parent pamphlet, and a Tipaopao brochure and two
videos or supporting students with dysle ia in
ori medium settings

ESOL Online
A comprehensive website that supports teachers to respond e ecti ely to the needs o their nglish
language learners

Gifted Learners: Tukuna kia rere
A comprehensive website pro iding support or gi ted education in

otearoa New ealand

Inclusive Education Guides
A series of guides detailing strategies and resources to help educators recognise, plan for, and meet
the needs o the di erse learners in their school community S s can browse the guides to build their
pro essional knowledge as well as nd speci c in ormation and guidance to support particular learners
and situations

Inclusive Practice and the School Curriculum
A resource for teachers and leaders designed to build professional knowledge and create a shared
understanding o inclusi e practice within the New ealand urriculum he website includes a
framework for implementing an inclusive curriculum, examples from the classroom, and modules for
leaders o P D on inclusi e teaching and learning programmes

Inclusive Practice in Secondary Schools
A resource with many helpful ideas for secondary school leaders, intended to start discussion and help
them to re ect on what is working well and what may need to impro e

4

The descriptions for many of the resources in Appendix 2 and programmes and services in Appendix 3 are adapted from
their websites opyright on each description is as ascribed at its source

32 Learning Support Coordinator: A Guide to the Role

BACK
D
E
E
F
T FOR
F
A
R
D
Kia Hiwa Ra! Listen to Culture—Māori Students’ Plea to Educators
A book by Angus Macfarlane exploring models of good teaching in diverse classrooms by culturally
cognisant teachers – teachers who demonstrate connectedness with students and who see their
classrooms as places where they listen to culture in order to forge meaningful relationships that enhance
the uality o the learning en ironment

Supporting learners during transitions
Three valuable resources are Continuity of Learning: Transitions from Early Childhood Services to
Schools ( rom the ducation e iew
ce) Transitioning Children with Learning Support Needs from
Early Learning into School, and the National ransition uidelines or Students with dditional earning
Needs

Teachers and Teacher Aides Working Together
A set of modules that teachers and teacher aides complete together to strengthen working relationships,
impro e role clarity and build knowledge o inclusi e practice he site also includes a self-review tool
for school leaders to use to understand where their school is at and what they should do next to support
teacher aides to be e ecti e in their roles

Teaching for Positive Behaviour
A practical resource by Tracy Rohan that supports teachers in all New Zealand primary and secondary
schools to embed culturally responsi e practices and to understand and draw on e ecti e strategies to
enhance students beha iour engagement participation and learning

Teaching in Inclusive School Communities
A highly useful text by Suzanne Carrington and Jude MacArthur on incorporating diversity and inclusive
practices in today s classroom a ailable or purchase as an e-book hapter 7 ( Inclusi e education and
ori communities in otearoa New ealand ) is particularly help ul in relation to culturally responsi e
practice in our schools

What an Inclusive School Looks Like
An information sheet that describes what an inclusi e school looks and eels like It can help educators
to re ect upon and re iew the inclusi e alues policies and practices in their school

3. Programmes and support services5
Alternative Education
A short-term intervention programme for students aged 13–15 who have become disengaged from
mainstream education Students are gi en a meaning ul indi idualised learning programme and supports
to help them transition back to mainstream school or on to urther education training or employment

Altogether Autism
ser ice that pro ides autism spectrum in ormation and ad ice un as a partnership between i e
Unlimited Charitable Trust and Parent to Parent New Zealand, their specialists research information
re uests and pro ide up-to-date e idence-based in ormation

Autism New Zealand
An organisation that advocates for people with autism spectrum disorders (ASD) and provides support,
in ormation workshops and education on SD or indi iduals wh nau and pro essionals

5

his is not an e hausti e list
range o other pro iders e ist some o whom charge or their ser ices
acilitation unction can help identi y help ul programmes and support ser ices in your area

our local

inistry
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Behaviour Support
A team of Ministry of Education specialists that supports children or young people experiencing
signi cant ongoing beha iour issues eam members work with the child or young person their wh nau
their school and other specialists to assess the child s needs and design tailored support or them

Blind and Low Vision Education Network New Zealand (BLENNZ)
A national network of educational services for children and young people who are blind, deafblind, or
ha e low ision It pro ides education and specialist teaching ser ices to enable these learners to reach
their ull potential

Deaf or Hard of Hearing Support Services
Support for children and young people with permanent hearing loss in one or both ears and/or a hearing
disorder Support may be o ered by resource teachers o the dea ad isors on dea children early
inter ention teams or by pro iders such as the Dea ducation entres First Signs Programme ochlear
Implant Programmes and Dea hildren New ealand amariki uri
otearoa

Dyslexia Foundation of New Zealand (DFNZ)
A national organisation that provides a voice for, and services to, the estimated one-in-ten New
ealanders with dysle ia as well as to those supporting them DFN is recognised as a strong lobby
group for dyslexia in New Zealand and advocates for supporting neurodiversity in two key areas,
education and ustice

Early Intervention Support
A range of specialist support services for pre-school children with additional learning and development
needs and their wh nau and teachers Support is a ailable rom birth until a child starts school

HCN – High and Complex Needs
A cross-agency team that coordinates education, health, and social services to support learners with
high and complex needs – that is, ongoing, persistent, and complex needs and/or behavioural issues
that can t be e ecti ely addressed through a single-ser ice approach

In-Class Support (ICS)
Funding allocated to support students who ha e continuing high-learning needs and who aren t unded
through the ngoing esourcing Scheme (
S) I S unding contributes to teacher-aide support or
indi idual students

Incredible Years Parent programme
programme that pro ides parents o young children with skills to manage a child s beha ioural
problems and to create a home en ironment that will enrich the child s social and emotional
de elopment

Incredible Years Teacher programme
A programme that provides support for teachers of young children to help manage disruptive behaviours
and create a positi e learning en ironment

Interim Response Fund (IRF)
Short-term unding to keep a learner engaged in learning a ter e periencing a signi cantly challenging
beha ioural e ent his is an interim response while a comprehensi e inter ention is planned and
implemented
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Kaitakawaenga
Specialist inistry o ducation ad isors who support
ori wh nau to engage with earning Support
and other agencies and who pro ide cultural ad ice to inistry specialist sta to help them build
e ecti e working relationships with
ori tamariki and wh nau

Learning Support Fund
A fund to support interventions developed collaboratively between schools and RTLBs for learners in
years 0 10

Mental Health Crisis Services
D B crisis assessment teams that pro ide mental health ser ices in emergency situations

Ministry of Education Learning Support
range o learning support ser ices pro ided or acilitated by the

inistry o

ducation

New Zealand Association for Gifted Children (NZAGC)
A charitable organisation that promotes the needs of gifted children and their families at a national level
and supports and osters initiati es at local le els to meet those needs

Ongoing Resourcing Scheme (ORS)
Specialist support or learners with high or ery high needs to help them attend school oin in and learn
alongside their peers earners must meet certain criteria to be eligible or
S

Parent to Parent
not- or-pro t organisation that pro ides in ormation education and support or amilies o children
and adults with any type o disability or health impairment

Physical Disability Service
A Ministry of Education service that provides support for learners with physical disabilities to help them
learn at school Its ocus is working with teachers and schools to help them adapt the en ironment to
meet their learners needs

Positive Behaviour for Learning (PB4L)
A range of evidence-based programmes and frameworks that support long-term, sustainable changes in
the beha iour and wellbeing o children and young people in schools and early learning ser ices PB4
programmes include PB4L School-Wide, Restorative Practice, Incredible Years, and Huakina Mai

Regional Health Schools
Schools or children with high-health needs who are too unwell to attend their regular school here are
three regional health schools but health school teachers teach children anywhere in New ealand

Residential Special Schools (RSS)
Schools that provide specialist support for learners with educational needs relating to vision, hearing,
socialisation beha iour and learning

Resource Teachers: Learning and Behaviour (RTLBs)
Specialist teachers who help schools support the achievement of learners with learning and/or
beha ioural di culties he
B ser ice pro ides support and upskilling to help teachers manage their
learners additional needs with a particular ocus on
ori and Paci c children and young people mo ing
into state care
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Resource Teachers of the Deaf (RTDs)
Specialist teachers who support learners who are dea or hard o hearing ach child or young person
has an indi idual plan and support ocuses on building the capability o teachers and wh nau to support
the learner

Resource Teachers of Literacy (RTLits)
Specialist teachers who provide reading literacy, writing literacy, and oral language support to learners
e periencing di culties with literacy learning d ice is pro ided to classroom teachers (indirectly) and
to indi iduals or small groups (directly)

Resource Teachers of Māori
Specialist teachers supporting te reo
ori pedagogy and practice in kura and schools using culturally
responsi e strength- and e idence-based in uiry practices to support
ori language learners and
teachers

Resource Teachers: Vision (RTVs)
Specialist teachers who assess a learner s needs in a classroom or at home hey work with teachers and
wh nau o learners who are blind or ha e low ision to pro ide appropriate support set goals and create
learning plans See also B NN

School High Health Needs Fund
Funding or learners with signi cant health conditions who need care and support or more than si
weeks he und pays or a teacher aide with the aim o helping the student to learn to manage their
own care needs e ecti ely and uickly

Special Education Grant (SEG)
grant that is part o a school s operational unding and that supports the inclusion o those with
learning support needs

Specialist Teacher Outreach Service
Specialist teachers who work with learners receiving ORS support and their teachers, school support
sta and wh nau utreach ser ice teachers isit local schools to support learners ia a range o
acti ities such as monitoring and planning assessing needs and creating tailored programmes
See also ngoing esourcing Scheme (
S)

Speech, Language, and Communication Support
Support rom speech-language therapists or learners with speech language and communication needs
Speech-language therapists ocus on building the capability o wh nau and educators to support a
child s ability to communicate e ecti ely in their daily li e

SWIS (Social Workers in Schools)
uali ed social-work practitioners who work with learners and their wh nau to nd solutions to issues
impacting on the learners education wellbeing and rights

Te Kahu Tōī, Intensive Wraparound Service (IWS)
A comprehensive, holistic response for children aged 5–14 with behavioural, social, and/or learning needs
and who e perience signi cant challenges and re uire indi idualised support he approach is dri en by
the ideas and perspecti es o the learner and their wh nau
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